-
N v L]
M
N

DOCUMENT RESUME

.ED 253 537 B . *SP 025 976

AUTHOR Kluender, Mary M. :

TITLE The Nebraska Consortium for the Improvenient of - )

Teacher Education.
SPONS AGENCY National Commission on Exc¢ellence in Teacher: <7
I " Educatioh (ED), washington: DC. ‘ '

PUB DATE * Oct 84 | d

NOTE - 20p.; For related document, see SP 025 975.

PUB TYPE Reports - Descripti"‘(IQI) ‘
" EDRS PRICE MF01/PC01 Plus Postage. | .
‘" DESCRIPTORS *Co rtia; Higher Education; *Intercollegiate

LY Coogzghtion; Networks; *Program Improvement:;

*Research Utilization; Shared Services; Statewide - .
"Planning; *Teacher Education Programs; *Teacher
Educators ) ’ "

" IDENTIFIERS National Commission on Excellence in Teacher Educ;

: *Nebraska

ABSTRACT . : o -
' A coffsortium of 15 Nebraska colleges of education was
established to provide collaborative means for examining significant
research for teacher education, to share information about programs
and activities, and to provide a support network as the institutions
work on program’ improvement. A description is given'of the formation
of thé Consortium and its membership, goals, and organization. The

-activitieg of the Consortium during its first two years are outlined,
‘and the action plans generated by participants in the workshops are
discussed. The major focus of the workshops was the utilization of
research on teaching and learning in teacher education programs.
Plans for the future of the Consortium are discussed. Issues related
to Consortium activities, such as organizational structure,
long-range tasks, and funding, are considered. (JD) '

A Y
. . ]
!

LTS | - - s .

***********;5******************************f******************;****;***
* Reproductions supplied by EDRS are, the best that can be made *

* from the original’documant. oo

***************************f*****************************?*******&*****
' r - s y



Al
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- Mary M. Kluenderf‘

L'

Teachers 'College, University of Nébraska—LincoIp

("

In June, 1983; the fifteen higher e@ucafion

)

institutions in Nebraska that have teacher education o
programs formed the Nebraska Consortium for”fhe'Improvement <~}

of Teacher Education. The Consortium was established to lf

L]

provide a collaborative means by which institutions cdhld .;
» . ¢

. examine research which has significance for teacher™ . ‘ o o v

STo25" 976

Q -

improvement. The pufpose of'this thper is to provide

‘ﬂlan and make Judgments in the classroom about individual .

education, share information about programs and activitigs

in the several teacher education programs, and provide a
\ _ . : .
support network as the institutions work on program -
. \ . )

’ ¢
background about the Consortium's farmation, activities, and

-~

.

future.

BACKGROUND B
’ N N

Durtng the past ten yeays, there has been a majof
increase in the .amount and quality of‘resea;ch'oq teaching, " ~-,
- f

@
learning, and effective sghools.” Research on how teachers °

students and instructional strategies (Shavelsong 1982), how°
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teachers organize and manage their classrooms (Brophy, .
N a\ r . -

R 1982), and how they use 1nstructional_fime_‘Denham ahd
Lieberman, 1980)’5;9 éxqmples.of research areas which have
developed enéugh in the last d?cade'to provide some guidance
tg the classroom ;eacher. As a r;sult. eauéatipq now has a *«) . %
fOUndation of know]edgé derived from research upon wh%ch to | K

' make.éecisions rather than having to rely sokely upon ' : P
Qractiéeg écquiréd{thrpugh thespractical experiences of ‘ {- .

-

individuala or teachers as’a group.

. A . \
Although the research hase itself has expanded, the

L4

results of ﬂhat research have been implemented only to a

P

*.  limited degree, either in.ghé classroom or in thé training

0 .
of teachers, One of the accusations that has freqdeﬁt{y

a theoreti‘?l, research-based body of kndwledij/)ﬂ" | ]
. o ) .

. training programs, thus perpetuating the practfice of -,
‘ A v .

L

. ’ b »
teaching a8 a craft rather than as a profession. For

“exanple, B.O. Smith, in Design for a School of PedagoRy, . B \
’ .
sufgests that although the research on general concepte,

principleq and skil]s of teachiﬂg and classroom management ’

L

has grown and_ bécome more; dependable. there is reason to

+

-helieve a largg.portion of the education faculty in most

‘ L

1nstitptions‘train teachers with litple-knowlédge-or - :

.
v

utilization of that fesegrch. Others support Sﬁith'n‘ ,

posit{on. and'emphasize the need- to incorporate the résearch




)
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-

/o ). e
- N .
hasc into the b;eservica education of temchers (e.g.,

b3

. Denemarg, 1981 Berliper\ 1984).
| - ‘ \
- To accomplish such h change, however, a meiyﬂnlsm is
needed by which institutions and individual faculty members

can both become more knowledgeable about the research base

G !"

. and examine and modify course content and teaching
“hehaviors, tf appropriate. One'approach to the improvement

of teacher education programs has been to increage external
’ /

»

contrels, either through'mandated competency testing
- programs or increased specificmtion of program changes
through legislation. In most cases, such externally imposed .

mandates for improvement hdve been developed Qith'little

active involvement of the teacher'training'institutions‘

-

‘thenselves, and in some cases, such as:New Jersey, the '

proposed improvement ssrategies actually function outs;de

the teacher education programs.

An alternative approach to statewide program ﬁ .
improvement is initiation and implementation of improvement

Y

efforts by the institutions themselves. Such an approach is
. . - .

~

supported by what we have learned-agout-change during the

past two decades, The traditional change models, which )\

followed a linear pattern of research, development,

dissemination, and implehentation. for the most part were

not very effective in causing long-term changes in practice.
' \ ) -

o
The reason for this, Tikunoff and Ward (1983).SUggest, is

‘that such an approach is prdeCt~oriented:~a particular

L]

. -
hd . ’ .
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innovntion. prdgram_dhange or fesearch,problem is'ddV§lQan/ ’

-

¢

by one gfouﬁ to'be‘pasaively impiemented by another, which ) C e e

. ?,:;’,-.

is contrary to how most ‘people learn or cnﬁnge. Tikunoff and

a

/ . A
collaborative inquiry model, in which thse who must make-

Ward argue that a more:apprOpriate_ptratégy is a
the'instructipnnl improvements are involved  in the“res;arcn
and déveiopmnnt procesé. feapher education programs face
similar cillenges as, they aitempt to make changes, The o
newly deveibn\ng‘knowledgp base npput teaching and effective

“schools has for the most pa}i developed outside most tescher

education institntions. which are now eipected to iind ways

in which tofinéorporate that'knowledéengse into enianing ' .
piograms. Thé Connortium was formed in part to provide a |
to]]ahoraiive'setting in which to foster_ that change at an

) .
institutional level.

A

: " Consortium Membership
The Nebt!qka Consortium for the Improvement of Teacher

*’
Pducation is made p of all fifteen institutions that have

teacher education programs in the state. Th;y include the «

tvo campuses of the-state‘university system._University nf
‘Nebréska-Lincoln and University of Nebraska at Omahai four

state colleges, Chadron State College, Kearney.Stafe

College, Peru Snate Co}lége.*and Wayne State Coilegé; and -
nine private coyleges and univeréities, College of St. Mary,
Concordin'Teachers Collegn. Creighton Uniyérsity._Danq

College, Doane College, Hastings College, Hidland Coliggé; W

« L o
- Page 4 . | o
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*Jebraska Wesleyan Univgﬂﬁityw and Union College. Of the

fifteen 1nst1tnc1ons.‘all grg‘ataté dpproved. and 13 have -

NCATE.accredttatiqn. ,The enrollment of the 1nstitufionsf"

)

ranges

r

‘ : . :
rom over 24,000 to around 500; they graduate between

25 and 560 certificated teachers pet\year. It is esvimated

~

., that the fifteen institutions provide over 90 % of

-

Yebraskn's new teachers each year.

T

!

- . LA

. The Cons&rtium's Goals

% - : _ ‘
'hen the Consortium was proposed in June, 1983, an

fﬁi;ial set ofy goals was outlined, They were:

N

.‘1 N ‘.‘

To develop a network of. teacher education

institutions that will work in close cooperation

-

towafdﬁthe improvement of teacher egucation in the

[y
- -

sfate; - . ' .

To increase faculty members' confidence in and

knowledge of. the research base to the extent that

they will us;\abprypriate portions of that base in
\\ " - - . .

¢ ¢ ;..'/i i 4
To change the nature of teacher education programs

their own ppogfamé;

H

in participating fpstitutions so that they will be

more amenable to use of the teachifgﬁ};arning and

e

effective schools research base.

4, ~To'dev-elop'faculty"tne__mbers' willingness to study

research publications alone and with other faculty
' S ’ * . '
, | N ] ,.: \ ' .\ N

2
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groups and to build the’ results oﬁ their study into
thelr programs. o )

’ -
To*devclop.in students the knowledge of, the

con[idence in, ‘and skills in workfng with the

s

research base such that Vhey will draw upon that
1

. base both auringhbhgir teacher education programq

6,

LY

and in their teaching assignments. 1 ':3

To affect the schools at which the students do

their student teaching }kgh that the faculty of

those schols will have a positive attitude toward

the research base.

[
At the initial meeting to explore “the consortium idea,:

all fifteen institutions with teacher education programs

‘agreed to use those goals as the Beginningwstatement of the

consortium's iQtent, and to participate in the consortium in

an atpeﬁpt to meet those goals,
7

’ 7’
3

Consortium Organization

At this point, the orghnizatioﬁ of the Consortium is

quite informal, Once all the institutioﬁp agreed that they

-

’ LY ' ' l!" -
vanted to participates, an initial activity consisting of a

institution agreed

'_twq—duy workhop ot selected researchkwas planned. Each

send a'team'of faculty to~the

A
workqhop. which was seldtted by the dean or head of the

P

* ‘

education program. Those teams have remained fairly stable

since the consortihh's beg%nnfng. In most cases, téam
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nepberq were selected becduse of their key positions in the
Jndergraduate teather education program,. thejir inte’ S
rest'in research and . 1ndorporation’pf ‘ ) finto'-. : ‘
their programs;_and xr aoilit,)rl. to pt\o _gdership for 1 '

) ' .
.program change. In some cases, because of the size of the -

Vv

teacher efucation program, the tehm represented a ° ° . .
substantial portion of the total edq‘?tion fatuIty. In

other'casés, the tean.was a tross-sectibn of d much larger
B ’ . '
faculty.

E .

: \
The. team structure is én 1mportant feature of the .

" -

consortium, because teams provide a mechanism through which
. N ! ) N
action can' take place on campus®™ By studying research and * .

. . .
maki plans as part of a team, it was hoped that faculty
m(iis would be better able to carry plans into action once

they returned to their campuses. . - o

-

First Year Activities

.

The first-major congortium activity was‘a two-day
*

workshop on the utili@ation of research on teaching and

4

1earning in teacheriaggtatiqn programs. The University of

prrnbka—Lincoln agreed to organize and manage the workshop;

eogh of the fiftecn teans agreed'toﬁsend their consortium

. \ ' . \
team to the workshop and develop.a plan of action based on

a . Co

the wqushop sessions, ". /

K Beforg“attending the workshop, the team membets were ‘} - /

asked to.do some preparatory reading. Each“institutton was |

provided a set of materials which included popers&by several
S ~

Page A |
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f
leading ‘'researchers on teaching, lea;ning. and ‘effective
schodls, pdblications on the effective utilization of time, ['
and a bibliograﬁhy of other -references. Ahout_twolmqnths
before the workshop was held, each institution élsd was
asked to provide backgound information about its teacher
edﬁcation-prcgram, including such materials as a current
college bulletin, requirements for graduafion in the teacﬁer
Yeducatidgfg:ggzih, and syllabi from several key teacher
education courses} A preliminary anélysis of Fﬁat
information was'done pri@r tﬁ the "workshop, _g ‘

‘The two-and-one-half day workshop.was planned with
severel goals.in mind. First; team éembers who attended the
workshop~sﬁou}d h;ve an opportunitylto read and ‘'discuss the
resea;ch and to have qbntact with a fev of the researchers"
who havg made important~c6n;ributionb to some of the
influential_research_effgrts, Seconz, teams should-have an
opportunity to consider the research in relétionship to
‘ihéir own“teaéhe;'education programs and develop some -
spocif;E plans for aéﬁioh. 'Third;*fhe wvorkshop should’
provide a settiﬁg which might leddito informal networks
' amon§ in?titutions. which could be helpful a‘>institut16ns
imélemented their plaﬁs.. To accompl{sh those goélé,'thef
workshop provided t;me fo; preaentationé on reséarch,

discussion -among 1ﬁst1tutions.;§nd institutional p;anning.'

‘The first day emphasized review of repearch, discussion of

'_-\}( . Page 8
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"day emphasizdd giam discussion and planning.

/

. 3 L .
implications, and dialogue among participants; the second

Three types of presentations were included in the
workzﬂqp. Six concurrent sessions focuSed on specific | \

tesearch topics that have been major areas of research -
. . - § S

“emphasis in recent years. Those sessions were conducted by

A

Univefsity of Nebraska-Lincoln facultf‘members. The two
sessions that focused on:implémpntatidn methodology ‘were

conducted by people, who are‘ﬂirectly involved in

implementation activities with teachers -— Lovely Billups, -

t

from the American Federation of Teachers, and Robéré‘Ewy and
Linda Sikors%i;from the Midcontinent Regional ﬁducatiohal
Laboratory. Three sessions served an integrative arnd
synthesizing role and provided a structure to the workshop
by drawimg~principles from the more 6pec}f1c'sessions;fﬁnd : -
rniéingisome pﬁilosopicél and policy~makfég.qpestion§ for : .
tean members to consider.aé théy made decisions about about |
plans they ished to propose io their own institutions,
Those speakers in;]uded Robert Egbert, Cary Fenstermacher - n.
from Virginia Polytechnic Institute, and Jane Stalliggs'from

Vanderbilt.UniVersity. (These presentations were publish®ed

by the FRIC Clearinghouse on Teabher Education as the first .

'S

of their monograph series on teacher educhtion under the .

title, Ulsing Kesearch to Improve Teacher Education. :The‘~

(3 A}

Nebraska Consortium ) : . .
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et ) 7/
Discussion sessions were interspersed among the

workshop presentafions to nIIOW-wérkshop participants

oPpp;ﬁpnity to ask queQédona and talk about the 1mp1i§étions
I of tho}teseafchlfindings %Qr teacher education programs in . _ ' -
gencral and 15 their own,instituf@qns. ﬁeginniJ; on the i
second ﬁay, each institution;began to dewvelop an ;

institutiopal plan, descrfbfhg the steps the team proposed; A

to take after the yorkshop.‘ - *

Y - : * . Second thﬂrActivitiés , ;

~~

During the remainder of the 1983-844Bcademic year, the
institutions worked toward.the 1mp1ement ion of their
plans. In June, 1984, a planning group met in vcon junction

. . !
with the spring meeting of the Nebraska Association of
\ . R 3
. College bf Teacher Education to FTan activities for the < -

-\l
¥

. 1984-85 year. They ajgreed to hold a second meeting dn ‘he
- fally at“that/éession, the teams would report progress K
' tovard achievement_of their plans, attend further research

reviewv sessions, and set directions for future activities of

-

.

4 the consortium. _ ‘ | o

The second workshop was held on September:  30-October 1.

.

Foulteen of the fifteen institutions sent teamss the . o ars

) ’ 4

fi{tednth inétitutio;‘th not able to send a tean due to

instructional scheduling constraints, but plans to continué
¢ ' R l -
in the consortium. During the first session, a panel >

reported on the progress of the fifteen institutions_as they

A . Page 10 . S




| Areported them {n #hmmardes 1n late August and Qarly

133'Septnmber. Twe sets Qf sessiohs fncused on research. 1n a

.. the: change protess; workshop participant partidipated ih

b .
W

ularge group~Mession David Imig. Executive Direo&or of AACTE.

rqportad °“ th“ 1”?11C8ti¢ns of the rééearrh base for ;-:-;f;*-

i A A

';eacher educntion. .and 1in concurren& 3essioms. four faculty

fmehbprs from COnsortium inStitutions resented reviews of.
L S - i S o BN
reqvnrch in salected areas. wa other\sessions focused on o

+ h t

Ky - 1

several activities d signed to help establish some gogls a .

4

directions for the conaortium. q_ T

Progre%s on Actiqn Plans. Aq reported by ;he panel

progress toward the implemantatidn of" the Qctiow plans R | .

11 "

developed durlng the: first year ranged from minimal to . -

. . § ~ . K\

I v v

faitly extgnsiye.i The. approache that the institurionﬁ "took

- o, t ot _
wqreﬁqui;e varied as the following brief exampléa will - 'v'($3§ S

'démonstraté. Kearney State Gol&ege COnducth a symposium 3 -
i . - s

e, .

for facultm» studnnts, and sghool pqrsonnel in which they S

reported pn the research efforts of theiv own faculty. The . .; T

a

[

qympbsium wvas well received and*¢he) plan to ponduct a ' } -

-~

P
-

similar effors in the hpring.. The Universlty of S

mebraqkn Ljncoln held two workshops for its faculty in the

N #
\ ’ ¢ -~ .

’underonadunte teucher education program' they focused

specifically on rosearch rélated to classroom: mnnagemeht ;nd
Jecision-naking.‘and tre-now in ‘the, process of decidiég how -
to integrate that research &nto their undergraduaée program. - 4 ,

The University of Vebraska at Omaha has revised several

[PPSR
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v . ~ . \ - :
.» courses based on curf@nt educational research, and has added -,
N . Ed - . " - .l . "‘ N M N "‘
A .o a ncw graduate course, "Effeqtivngpaching Practjces." which .

- . o . . .

is hased on current reseéfch findings.' Doane‘§ollege hqs' N LN

* -

nade some tentative decisions about what thgy want students I /

to learn about research in their undergraduéte program, and

A

- . . a . L4 .
) ~ has made some detisions about how they will integrate the K
- 4 . . . ¢
' : . o
information -into their 1nitial PractiCum course, Hastingp o ’ ' .

L}

College conducted faculty inservice, is’ beginnlng a E .

newslettar for nrea.educators and recent graduates which N

»
“) -

o will 1nc1ude information about recgqt research, and is’
- planning a graduate level course’ for summer,.1985 for the
dissemination of research data and training of cooerating

W : - . -

tecachers. *Concordia Teacher College held a8 series of

-y

faculty-inser#ide‘Sessibns ed on ‘the f$11 1983 workshop,

‘ . Elnd hes §yatematica11y worke to 1ncorpor :e the research on " .
) i effective ﬂtilintion of time into their curriculum. Other
RES NG ‘.
institutions reposted similar activites‘that focused on . ' .

faculty development and curriculum revision. _

° - &

Host of the institutions noted either in their written
reports or in their cémments that it g§}yery'difficu1t fo‘

. , . separate thoge\activiéies vhich wvere a diéchmresﬁlt"éf the
cohsoftiuh plans ahd those which éie part of a’brqader
.1nstitufional'improvemeqt process, Howgvér, in at least -

sothe of the cases, 1mprovement'activities can;be directly

traced to the action plans developed one year ago and-to the

rescarch sessions presented at the first Qorkshbp. . ,

- Page 12.
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vas going to be vital for the larger group to tackle
» : ) :

iy ‘ L . . .
\ Research Sessions. Four faculty members from = - |

- .‘ ’ [ L)
consortium member institutions“condug&rd sessgions in which

~ -

.they reviewed the.reqearch on specific topics., Member

ins!itutions had been sprveyed ear]ier in the summer about

. ~

;opics they wanted to have reviewed the topica which were

<

choson“also supp]emented the reviews preqented at the first

year 's workshop.~ Team members selecte

aess;ens in which

*
’

they fere most interested.

David Imig'§ session addressed some of the crivical

|8

issues facing-feucher eduction today, and the contrasting
inmages which are held of teacher educa'tion hy the public and
by the professions, , He described several of the common
beliefs the public holds about teacher education' in regard
to its en;rance requlrements. its course ckntent and rigor,
and the characteristic% of its faculty, and then cited dana
which'would lead one t6 a quite different conclusion about
the prof?ssion. Se‘z:;:fof the thcme§ that Dr. Imig

presented were incorporated into the consortium's final

sessfons as they pianned for the future,

L4

'Planning for the FutJre. When the planning team

organized the second workshop, they quickly realized that it

\

questions about-the consortium's future structure, purpose

and goals, While the consortium appeared to be successful .
in its attempt to provide inservice on current research,

less atféhtion had been paid to one of the more powerful
/ ' Page 13

. K
’ /- /
-/

4
.




. ) . . h . -
“elements of the original design,“that of collaborative .
‘ . / A

ef forts among jnstitutions, It was decided that part‘of the

sccond year's agenda would be used to discuss the reséarch . T - e
-, literatgre on change, to relate gﬁe}chahge literatur; to the‘r\ P
v consertiun ;pbroaéh} and.ﬁo Qdk; some dégisiohs about-future
organizat{on.- DaAiél theeler, = Upivérsity,of" o - . - | \
- Hebraska-Lincoln faculty mewbef w%th‘extqﬁsir? faculty T

' - S

development and networking experiencé, was asked to run two

« workshop sessioq{ on networking and institutional
collaboration, and several deans were asked to participate .
. . ‘.

+ in‘a final panel discussion in thch they were to discliss

2

vavys in which the institutions might collaborate op

<

- research, develofiment, -and dissemination efforts.

{

The purposes of the networking sessions were: (1 to ' .
identify the individual aﬁd common needs of consortium
? memberg; (2) to identifi‘the contributions gf_each to the
coﬁsortium; 63) to identify any barriers that mighﬁ prevent, .
the consortium from operating; and.(A) to identify a

structure to meet the identified goals and needs. During ". '

1
v

the twd)séssions, small nulti-institution groups discussed

these topics os identified a list of common needs w ich

“

night serve as a hasis for. future condortium actiod."They ' ' .

-

are:

1. Provide a central "clearinghouse" to disseminate

information to consortium members about significant

\ -

Eeseérch. to assess educational needs of the state,

® Page 14
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and to provide information about o}her nationaly
| e .

.
) ._;/'effogts to translate reggurch intd‘pracﬁice\fn t;:cher’
! education, ¢ " ')'
‘2, Prov}do'a means‘for teacher education prd&rams to
’ "spealk w;th one ;oﬁcp; on issues pf importante to.
.o teaZ:;r education in Hebraska. - 7
3. Provide ahbupport_grwup‘}or institutions as they work
- ‘townrd'prégram'impréyement;.
\%”7' ‘ 4. FExpand the rééo;rce;base of rﬂdivipﬁal 1nst1tution; by
‘ * conducting joiﬁt-staff devélopme thactivities, joint
~ : RN
planning of daé; collection actisigiéﬁ, and calling
upon 1ndividugls‘ftom other instituti%ns with speciall
.- expartise, |
5. Iaentify the componchts and anli£ies of "good, solid
teacher.edhcatién programs", - . | '
The.group'proposed that these five needs serve as th? basis'
for future planning, and that a sixfh need, to idedtify 1n‘a
;ore formal way éhe decisjon-making structuré of the
consortium, also be agdressed. A meeting which includes a
.{epresentative from each 6f theﬁfifteen ;nstitutions will Be
held in late #ovember to work on thdée issues, ) )
\ Issues_Related to Conpdrtiun Activities '

Now that the Consortium has'bgen in operation for about
one and one ﬂ:&f years; it is at fhe point th;t several
decisioné must pe*made befpre it will be clear what the role

. of a.consortium.migﬁt be inlimproving the state's teficher

-~ X
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long range tasks. ¢+

| I » . '
L) 3

cducation programs. Among those decisions are:; (1)

organizational strhcﬁrq of the consortium; (2) fuﬁding;_(B) | S

L4
L) )

-»

Orgonizational structure. ;izfar, a few people have

coordinated the consortium's activities, calling tpgqtﬁer

A SN ,
planning groups to-hélp'with'specifi; activities.. At this
noint, a more formal oriinizntion is needed which' will o ' -

assure continued involve %Pt of all interesed inétitutibps. ‘. ' L -

S

A second issue related.to organizational strucfure has to do

wvith the level of participation of the fifteen institutions.
4 : .t

‘“hose institutions rbnge in size, resources, -and apility to

participéte.k One of the questions that, people posed during

the Qorkshop was vhether a differentiated memberéhip might

needifo.be established that would assure that institutions

¢duld participate in the consortium to vafying-degrees. . /d,/”'
Fundihg. Alnost all of the:consortium's activities to ‘

date have been funded by the -institutions themselves. Each

institution has sent teams to the workshops at local

expense, and all facﬁlty tine has been contributed, The

A ] ¢

lack of‘extcrna} funds up to this point has been seen as an ) 'ﬁ .

-

advantaze, because the consortium has been able to evolve

without the constraints of funding guidelines or &, proposal

t? limit its direction.. To move -ahead on substantive ' o f- 
issues, hovever, there will be the need for some financial

resources, - At least two of the institutions have expressed

1

wvillingness to provide some faculty release time and




A _ B '

v

operating ¢éxpenses to Spe$ific qonsortiﬁm activities, and it

was suggesfod thaf'q.differentiated dues structure mighf he . ;
'considéggd. As specific reseprch.topicq);re identified, }

. ext;:nal funds may qléo he sought. HOwever; there gontinuqé

to bv cqncern‘among consortium'pafticipants.that exterﬁa} ’

' . .
fuuds be ustd only 1f the consortium's.autonomy is : : -(\
¢ . ' 1§

preserved.
V4. . » f ) [

* Lonq Rqnpe Tasks. The most imbortaht set of decisions

to be mada, and whicﬁ-willjbe‘addressed at the November '
neeting, focus on the long range tasks the consortium-d}ll
undertake, There coﬁtinhes to bg interest 1n1providing
staff dévélbpment.attivities through the consorfium, but as
onc workshop participant noteg, such acti;ities can and _$
often do occur on individual campuses without a consortiuﬁ.

The réal potential for a consortium lies in identifying

tasks that individual institutions cannot do very ‘well

alone, and it is in this area that thé consortium has made

the lea;t progress to Qate, although the;e appeafs to be | ‘ .
comnitment to Che 1dea;' It vas suggestgg that the

consortium might expand upoﬁ the idea of a central

clearinshouse for research and think of itself as a state

. ¢

’ level research, development and dissemination center,

L]

through which data minht be gathered onfquestions of

: . !, . . ¥
particular interest-teo Nebraska. Such a center should not
duplicate the national R & D Centeqé. but should- focus«on , -

state issuyes., °. »




,A$t‘ . . Conclusion'. ¥ . .
g ; : : ' LN .
Teacher ecducation pgrograms are. influenced to a large '
. . . Y . L -

-

extent *by the state of which they are.a part. The state,

)

, 1}
through its certification and accreditation processes, its .
. - N . v * . LI

leqislntlonZQﬁg its:}epula;ofy powers, plays a significant

) AN S s
role in the nature of tHe requirements preservice teachers ' “

must meet and the courses’or proarams they. must take., In -

-
LS ]

some states, this regulatory function is quite explicit and _ . \

& detailed; in others, the institutions have hore leevay - ) .

14

within the state's guidelines. JYut in all @jses, the
tecacher education programs in both publié and private

institutions are influenced to some degree by the policies,

nhilosophy and the character- of the state in vhich they

reside, ‘ 5 %\

Teacher education programs are also influenced by the
institutions of which they are a part. An institution's
teacher cducation nrogram reflects the plrilosophy and values '

of the larcser institution, the characteristics of its ‘ \

4 ”

faculty and stndents, and the clientele which the progran

serves. Thus, within one state, institutions which operate

L 4 . ) -( \

within the sanc state guidelines wvill approach teacher ‘

’ L]

cducation from quite different perspectives. .
At the same time that teacher education projrams are

subject to the.roquiremcnfs and'inﬁluences of the state and
. . } < ]

v . i}

the acndenic institutions of which they are a part, the}

, can, in turn, oxert coisiderable influence upon those

3

A\l
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A T

dbraoanizational structures. One of the ways that they-can Lt

-

in{luence thoseﬁ%tructures ts by explaininge and intef%{;fing .

the knovledga base in education. As the primaty sonrce of ’

FY -

knowledpe about educational research, members of the teacher

~

education community shave a-responsibility to bring the

perspective of the research base,to hear upon‘the current
- . " v

. dcbate about improvement in education, both to assist in- o

Bducation was established with these factors in mind.

’ . . - - v —
. L) v
imhyrovina® the somplex teaching/learning process and to .
- Ay " N * N -

inform policymazers as thky consider alternative inprovement "

.

policies. . . ,

- L]
The debraska Consortium for the IrMprovenent of Teacher

13

The

LN : A 4 n
Consortium menbers recognize that any attenpts to improve .

the state's teacher eductioW programs must take into

consideration both the state's and the institution's goals

and éhqracteristtcs, anq knowledse about teacher education

and effect}ve schoolina, Tt seeks to retain institutional . -
antodony and uniqueﬂess, but to provide a collaborative

*

ncans of support and improvenent. « : ’




